NEH Landmarks of American History

Sailing to Freedom:  New Bedford and the Underground Railroad
Paula Farthing, Connersville Middle School

8th Grade History

Underground Railroad Mini-Research Unit Plan
Overview:   The Underground Railroad is one of the most compelling and fascinating topics in American History.  It is a testament to the dedication of many abolitionists in their struggle to eliminate the scourge of slavery in America.
Given its importance, it is critical for students to understand the historical significance of the Underground Railroad.  Although the Underground Railroad was not really a railroad at all, there were many locations (stations) and people (conductors) moving slaves north.  The majority of the participants traveled as inconspicuously as possible while still others traveled in the open defying bounty hunters and slave catchers.  The contributions of these people and the location of their activities were integral in the emancipation of those held in bondage and deserve to be preserved for posterity.   
Description:  Students will use the internet; the media center; multi-media presentations; primary documents; video clips and their textbooks to research people and places related to the Underground Railroad.  From multiple historical references, students will summarize and synthesize information on a place of their choice.  Following their research, students will determine where their tribute should be located. The project should begin with a list of possible people provided by the teacher.  Students may then research these people to find a location (PLACE) that is significant.  This list can be generated from a list of local abolitionists and activists if you prefer or a larger, more comprehensive list can be compiled within the northern and border states in the Antebellum Period.
The final product will be a mini-research project designed in the format of a historical marker. 
Student Objectives: 
Students will 
· Analyze information from local historical markers

· Conduct research to develop background information necessary to create a historical marker
· Write the text according to guidelines and criteria established for a good historical marker

· Design the historical marker to reflect time, place and personal creativity

Social Studies Standards:  

8.1.20    Give examples of how immigration affected American culture in the decades before and the Civil War, including growth of industrial sites in the North; religious differences; tensions between middle-class and working-class people, particularly in the Northeast; and intensification of cultural differences between the North and the South
8.1.22    Describe the abolitionist movement and identify figures and organizations involved in the debate over slavery, including leaders of the Underground Railroad 
8.1.23 Analyze the influence of early individual social reformers and movements such as the abolitionist, feminist and social reform movements
8.2.7 Explain the importance of responsible participation by citizens in voluntary civil organizations to bring about social reform
Literacy and College Readiness Standards 
6-8.LH.1.1: Read and comprehend history/social studies texts within a range of complexity appropriate for grades 6-8 independently and proficiently by the end of grade 8
6-8.LH.1.2: Write routinely over a variety of time frames for a range of discipline-specific tasks, purposes, and audiences
6-8.LH.2.1: Cite specific textual evidence to support analysis of primary and secondary sources
6-8.LH.2.2: Determine the central ideas or information of a primary or secondary source; provide an accurate summary of the source distinct from prior knowledge or opinions
6-8.LH.4.2: Distinguish among fact, opinion, and reasoned judgment in a text
6-8.LH.4.3: Compare and contrast treatments of the same topic in a primary and secondary source
6-8.LH.5.2: Write informative texts, including analyses of historical events
6-8.LH.6.1: Plan and develop; draft; revise using appropriate reference materials; rewrite; try a new approach; and edit to produce and strengthen writing that is clear and coherent, with some guidance and support from peers and adults
6-8.LH.7.1: Conduct short research assignments and tasks to answer a question (including a self-generated question), drawing on several sources and generating additional related, focused questions that allow for multiple avenues of exploration
6-8.LH.7.2: Gather relevant information from multiple sources, using search terms effectively; annotate sources; assess the credibility and accuracy of each source; and quote or paraphrase the data and conclusions of others while avoiding plagiarism and following a standard format for citation (e.g., APA or Chicago)
6-8.LH.7.3: Draw evidence from informational texts to support analysis, reflection, and research
Materials Needed:

· Pictures of Local Historical Markers, Textbooks and Ipads

· Access to the Media Center to locate appropriate reference materials.

· Paper, Markers, Colored Pencils, Crayons, Scissors
· Map and Exhibition Area
Prior Knowledge:  Students will have an understanding of the South’s “peculiar institution” (slavery) from their prior studies of the American Colonial Period and the Emergence of National Identity via readings, discussions and multi-media presentations.  
Process:   Before students begin research, present an outline of the process and timeline for this assignment.  It is helpful to provide each student with a check off list with your expectations.  Accommodations may be made to adjust the amount of time necessary for varying ability levels.
The process will follow the following schedule:
Introduction

Identification of Mechanics and Requirements

Research



Completion of Research Notes
First Draft of Marker’s Information
Self-Edit with corrections

Peer Edit

Rewrite

Teacher Edit

Creation of the Final Project:  Underground Railroad Historical Marker
Anticipatory Set:  Introduce “Seeing the Light” a graphic novel about a couple who must decide whether to help out a woman escaping on the Underground Railroad.  Discuss the dangers, hardships and rewards associated with the decision to assist a fugitive.  Allow students to consider what the consequences might be if their family and friends did not have the same opinion and chose to make a different stand.  How difficult would their decision be?  

Plan:

Lesson 1:  Discuss with students their past travels or vacations.  Brainstorm what interesting and historical sites they saw along the way that deserve to be recognized.  Make a list of these locations.  Ask students to evaluate if there could be places that are often overlooked because they are not noted on maps or marked along the way.

Next, evaluate what students know about historical markers.  It is important for students to consider these questions:
1. What are they?

2. What is their purpose?

3. Which ones have you seen?

4. What did they look like?
5. Where are they found?

6. What did they tell you?

7. Which ones were the most interesting?

8. Why were they necessary or wanted?

9. Who would like them?

10. What groups, individuals initiated them?

Distribute the Understanding Historical Markers handout and show students a few local examples of historical markers.  You may want to begin by using a well-known historical marker on a topic that students have previously studied.  For example, if your students have already studied the Revolutionary War, you may want to utilize The Historical Marker database.  You can locate a marker from Lexington and Concord titled, “The North Bridge” in Minute Man National Historical Park: http://www.hmdb.org/marker.asp?marker=18370.  Following a familiar national location, you can switch to local markers to provide a familiar connection.
Instruct students to take notes on the provided handout as they determine what is important to know about the marker you have chosen.  Refer to your grading rubric as you discuss the markers.  Discuss the elements of historical location and credibility; research, content and use of textual evidence; audience; and language found on each of the markers.
Students should also contemplate and consider other facts often included on markers:

· Name

· Place 

· Date

· Significance

· Contributions

· Details

· WOW Factors
Lesson 2:  Introduce the assignment:  Underground Railroad Historical Marker Assignment and brainstorm some of the people or places that might be of interest either locally or nationally to students.  
Hand out the Underground Railroad Historical Marker Rubric.  As you discuss the requirements, review the important elements students will need to address in their project:  historical location and credibility; research, content and use of textual evidence; audience; and language.
Provide students with the Underground Railroad Research Notes handout and discuss your preferred method of documentation regarding their research.

Lesson 3:  Students may begin to research and locate facts using laptops, Ipads, the Media Center, etc.  By the end of the day, students should have chosen an appropriate topic and check in with the teacher to document their choice.  Students should be able to complete their Underground Railroad Historical Marker Assignment handout.

Lesson 4:  Students will continue research and their daily goal should be to complete the research notes page. By the end of the day, students should have completed the research notes page and will check in with the teacher to provide evidence of their progress. 

Lesson 5:  Students should create a draft with their historical marker information and self-edit today.  Following their own evaluations and corrections, students should present their historical marker to a peer for editing.  Following the suggested improvements by their peer(s) the project should be presented to the teacher for final editing.
Lesson 6:  At this time, students are ready to create their final project and practice their presentation.  Students must also be familiar with the location they have chosen for their marker on the map provided by the teacher. 

Lesson 7:  Presentation and sharing of historical markers.  Allow students two to three minutes to present their historical marker and locate the marker on the map.
Extension:  Students who complete the activity early may choose to design an additional historical marker of their choice or they can choose to translate their original creation into a foreign language.  Direct these students to web sites that translate text such as babblefish language translation.  
Assessment:  Students will demonstrate their knowledge of a place on the Underground Railroad by creating a historical marker to be scored according to the Underground Railroad Historical Marker Rubric.
Closure:  Each student will place a marker on a map to “locate” their marker and then introduce their historical marker to the class.
Final Wrap Up:  Share the historical markers allowing each student to share their marker, why they were significant.  In order to validate student work and effort, historical markers should be further displayed in a prominent location in the classroom or the school if possible.
Resources:  
http://www.readwritethink.org/classroom-resources/lesson-plans/your-usual-history-lesson-30810.html
http://media2.k12.mhedu.com/repository/private_data/DOC/50000232/44/54.pdf
http://www.hmdb.org/marker.asp?marker=18370 (The Historical Marker database “The North Bridge” in Minute Man National Historical Park)
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